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In an e�ort to help you decide if Aspiro is the most appropriate treatment program for your child and your family, we want to provide 
you with a clear picture of our program structure, typical interventions, and why our approach is e�ective.

Aspiro emphasizes skill building, developing personal strengths, and the promotion of self-e�cacy though persistence resulting in 
meaningful achievement. Our program is “Evidence Based.” �is means (1) our general treatment model and (2) the speci�c 
interventions we use have been shown to work through careful research published in scholarly journals. We are also involved in an 
ongoing process of self-improvement: we hire independent experts to gather outcome data and we support ongoing research in 
coordination with university scholars and the Outdoor Behavior Healthcare Research Cooperative. �ese scholars routinely publish 
their �ndings in the top peer reviewed journals in their respective disciplines.

To help you understand our services, we have developed a model showing the logic behind the program design. 
 

THE ASPIRO MODEL OF CHANGE
EVIDENCE BASED AND COMMITTED TO QUALITY

Aspiro’s programs and services, listed in the left box, describe the interventions provided to every student. Each of these components 
contributes synergistically to the e�ectiveness of the program. �e center box identi�es intermediate outcomes the program promotes. 
�e right box lists the long-term outcomes the program is designed achieve.

HERE ARE THE KEY QUESTIONS: 
• How do we know our programs are e�ective? 
• How do we know our model actually promotes the outcomes we describe?

Research in the area of Positive Psychology indicates some traditional methods of treating problems (e.g. treating “symptoms” or 
remediating “de�cits”) do not necessarily lead to better mental and emotional health (Seligman, Steen, Park & Peterson, 2005). Rather, 
focusing on building strengths often promotes better long-term outcomes.

Our main focus at Aspiro is on the key factors associated with well-being and high quality of life (Lyubomirsky, 2008; Seligman, 2011). 
�e foundation of the program is autonomy-support (Deci & Flaste, 1996). We provide students with high levels of choice. Yet, we 
hold students accountable for their actions and work to set limits in non-controlling ways. As a result, we minimize apathy and de�ance 
while engaging students to become active, responsible participants in their own lives. Environments of autonomy lead to higher levels of 
intrinsic motivation, engagement and well-being. Fostering an intrinsic desire to change is key to long-term improvement and 
well-being (Larson, 2000).

In the context of encouraging autonomy, responsibility, and greater well-being our programs focuses on 5 key areas:

1)  Building character strengths to promote positive emotion
2)  Learning how to be intrinsically engaged fully in life
3)  Learning to build and maintain healthy relationships 
4)  Finding meaning and promoting identity development through involvement in larger causes, relationships and 
     meaningful achievement
5)  Promoting competence or personal e�cacy to overcome obstacles through direct skill enhancement, resulting 
     in a strong sense of achievement

�is general model is based on the work of Martin Seligman, former president of the American Psychological Association and others 
(Seligman, 2011). Aspiro’s clinical team trains and supervises the �eld sta� to employ speci�c techniques to achieve these outcomes and 
build character strengths, (Lyubomirsky, 2008, 2013; M. E. P. Seligman, 2011; Martin E. P. Seligman, Steen, Park, & Peterson, 2005, 
Csikszentmihlyi, 1990) promote identity development (Duerden, Taniguchi, & Widmer, 2012), and build competence (Widmer, 
Duerden, Taniguchi, 2014). Several of the studies listed above are speci�c to adventure therapy and have direct application to the 
students we serve. Aspiro is currently involved in additional studies extending the research on identity development, persistence, 
self-con�dence, relationships, responsibility and autonomous behavior.

�erapeutic relationships between counselors and clients are one of the most important factors in promoting change (Lambert 2004). 
Aspiro focuses on hiring therapists and �eld sta� with the characteristics and strengths necessary to be highly e�ective. We 
intentionally hire and train sta� who model e�ective behavior and build strong relationships with our students (Taniguchi, Widmer, 
Duerden, & Draper, 2009). We teach healthy communication, and model honesty and transparency in relationships (Hu�, Widmer, 
McCoy, & Hill, 2003;, Widmer, McCormick, & Ward, 2006). In an e�ort to improve family relationships as well, our therapists and 
sta� use principles from leading experts (Arbinger Institute, 2008). 

In addition to these clinical aspects of our programs, we recognize and capitalize on the bene�ts associated with spending 
time in the outdoors (Williams, 2000). Time in natural environments provides a number of bene�ts for our students. 
Richard Louv (2008) discusses this research in his book, Last Child in the Woods. Examples of positive outcomes 
associated with nature include (1) better executive functioning, (2) enhanced problem solving, (3) critical thinking and 
decision-making, (4) reduction in symptoms of ADD/ADHD and (5) improved creativity.

Aspiro seeks to provide e�ective, evidence-based programs to bring positive change into the lives of our participants. As 
demonstrated in our logic model, and explanation of what we do, we are intentional in the design of our programs and in 
the selection and training of our team. Aspiro fosters a unique culture of passionate individuals who possess the necessary 
desire and professional expertise to facilitate change. Our greatest hope is to play a role in helping you and your family 
thrive as you move forward. 
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